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Abstract 
An individual needs life-long learning in order to improve himself. Within the scope of lifelong learning, there are the following: 
formal learning, informal learning, vocational training, technical training, in-service and out of service trainings. All types of 
education and training are included. The purpose of this study is to determine the attitudes of teachers towards the activity of in-
service training and comparing  the attitudes, according to their gender, seniority, and the number of activities they attended. This 
study is a survey. The sample group of the study consists of 83 teachers who are appointed to the Ankara province during the 
2011-2012 academic year. T-test and the analysis of variance were used in data analysis. As a consequence, the attitudes of  
teachers toward in-service training activities show a significant difference between genders and their amount of experience. On 
the other hand, there is no demonstrated difference according to the number of in-service training activities that were attended.  
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1. Introduction 
The importance of education is nowadays recognized across the world. In societies where the awareness 
regarding the importance of education is more established, it is emphasized that education is process that needs to 
encompass every moment of life, from birth until death. This concept, which advocates the continuation of self-
learning activities starting from birth, is designated as life long learning. 
  
Life long learning describes all activities that seek to contribute to the individual, social or professional 
development of a person's knowledge, skills, or competence throughout his/her life  (European Commission, 2002). 
The scope of life long learning includes activities such as formal learning, informal learning, vocational training, 
technical training, and all in-service and out-of-service training and learning activities. It is therefore possible to say 
that life long learning activities can be performed at home, at work, at school or at any location where the individual 
is active or working. Life long learning activities removes the limitations related to the location and time of learning, 
to age, to socio-economical levels, and to the level of education, thereby presenting equal opportunities for every 
individual (Dinevski and Dinevski, 2004). The fact that information has become a critical resource in the current 
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information age has increased the importance and responsibilities of educated people within society. For a person to 
be considered as educated, he/she must know how to attain and obtain information, and also possess the ability to 
review and understand knowledge (Drucker,1993:293, 301). In an age of advancement where, due to developments 
in all fields of knowledge, the amount of accumulated information one must know has increased several folds, it is 
also necessary for teachers to adapt and renew their knowledge by following these developments (Özkan, 2005). 
Teachers must possess qualities that are in accordance with the requisites of the philosophy of life long learning, 
which is necessary for satisfying the requirements 21st century (Sonyel, 2004: 400). Teachers must undergo 
continuous training by taking into account the fact that rapid developments in technology are changing the goals and 
methods of education, as well as the roles assumed by the teachers. Such continuous training is necessary to ensure 
that teachers are able to keep up with these new developments.  In-service training activities play an important role 
in providing the means for life long development to teachers.  
 
In-service trainings are organized in order to satisfy the in-service training requirements of teachers, 
students, society and institutions (Watts, 1992). In-service training is an important process for improving the 
qualifications of teachers, and providing them with the necessary skills for using their full potential (Seferoğlu, 
2004).The benefits of in-service training from the teachers' perspective includes increased job satisfaction, improved 
performance for teachers, the development general and specific goals for teachers, the improvement of the 
educational resources that are being utilized, the improvement of existing educational tools, and the improvement of 
teaching conditions (Silvester,1997; Haris, 1989). 
 
The objective of this study was to evaluate the teachers' attitudes towards in-service training according to 
their gender, their professional seniority, and the number of in-service training they have participated before. 
 
2. Method 
 
This study was designed based on a screening model. The study aims to describe an existing situation in the 
same way that it is observed (Karasar, 2012). The five point likert scale was used for this study.  
2.1. Participants 
 
The appropriate sampling method has been used in order to determine the study/sample group. The sample 
group of the study consists of 83 teachers who are appointed to the Ankara province during the 2011-2012 academic 
year. 
2.2. Procedure 
 
The "In-Service Training Activities Attitude Scale" and "Personal Information Form" were used as data 
collection tools, which were developed by the researcher. The results of the factor analysis conducted to identify the 
construct validity of the scale suggest that the scale is one dimensional and the factor loading values are changing 
between .40 and .91. The cronbach alfa reliability coefficient is .93. T-test and the analysis of variance were used in 
data analysis. 
3. Statistical Analysis 
The t-test results regarding the question “Does the teachers’ attitudes towards in-service training activities 
display any significant difference according to their gender?" are provided in Table 1. 
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Table 1. The t-test of the attitude scale for in-service training activities  
results according to gender 
 
 
 
 
Based on the results listed in Table 1, it was determined that the attitudes of teachers towards in-service 
training differed significant according to gender when evaluated with the t-test [t (81) =2.14, p<0.05]. The attitude of 
female teachers towards    in-service training (X =50.94) was more favorable  than   the  attitude  of  male 
 teachers    (X =45.74). This observation can be interpreted as an indication of the relation between gender and the 
attitudes towards these activities. 
 
The ANOVA results regarding the question “Does the teachers’ attitudes towards in-service training 
activities display any significant difference according to their professional seniority?" are provided in Table 2. 
 
 Table 2. The ANOVA test results of the attitude scale for in-service training activities 
 according to professional seniority 
 
 
 
     The results of the analysis demonstrate that the teachers’ attitudes towards in-service training activities differed 
significantly according to their professional seniority [F (2-80) =3.71, p<0.05]. In other words, the attitude of teachers 
varies significantly according to their professional seniority. Based on the results of the Scheffe test performed in 
order to determine the groups between which there was a difference according to professional seniority; it was found 
that the attitude of teachers with 6 to 10 years professional experience was more favorable (X =51.11) towards in-
service training activities than the attitude of teachers with 11 to 15 years of professional experience (X =43.40). 
When the ANOVA results regarding the question “Does the teachers’ attitudes towards in-service training 
activities display any significant difference according to the number of in-service training activities they have 
participated to?" were evaluated, no significant difference was identified [F (2-80) =1.90, p>0.05]. 
 
4. Results and Discussion 
In conclusion, it was determined that the attitudes of teachers towards in-service activities (which are one 
of the important activities for life long learning and development) differed according to their gender and 
professional seniority. It was also determined that their attitudes towards in-service training did not differ according 
to the number of activities they participated before. In the study conducted by Sarıgöz (2011), it was observed  that 
the attitude of elementary school teachers towards in-service training activities did not display any significant 
difference according to the number of years of professional experience. In the study conducted by Uçar and İpek 
(2006), it was determined that teachers were willing to participate to in-service training activities only if they 
believed that these activities would allow for self-improvement in their own relevant field. The lack of any 
difference between the attitudes of teachers who participated to these activities and the attitudes of teachers who did 
not can, therefore, be due to their unwilling and obligatory participation to the activities, or due to lack of any 
significant personal or professional benefit from their previous courses and seminars. It is very important for 
teachers to constantly follow the latest developments and innovations. For these reasons; designing seminars and 
courses for teachers in accordance with their requests and requirements, and designing flexible training periods that 
Source of 
Variance 
 Sum of 
Squares 
df Mean 
Square 
F p 
 
Significant 
Difference 
Between 
Groups 
834.84 2 417.42 3.71 0.029 6-10 year- 
11-15 year 
Within  
Groups 
8979.15 80 112.23    
Total 9814.00 82     
Gender N X  S df t p 
Female    
 Male 
52 
31 
50.94 
45.74 
11.50 
9.19 
81 2.14 .035 
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can be adjusted according to need and to changes in the existing body knowledge, may ensure higher and improved 
participation by teachers into lifelong learning and teaching processes.  
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